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Curriculum level 4 lesson plans
· Stating intentions
· Costings

· Offering food/drink

· Asking for something

· Planning to achieve goals

· Text messaging

· Composing answer phone messages

· Seeking permission

· Marae customs

· Giving instructions
E haere ana au ki te marae - I’m going to the marae


Achievement objective

4.2
Communicate about plans for the immediate future

Learning intention
Students can:

· Discriminate between true and false statements, based on a narrative.  

Modes
At the end of this lesson, students can:

· Make use of context and familiar language to work out meanings and relationships between things, events, and ideas. 
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Kōrero - Speaking

· Make plans with friends, face to face and by telephone.
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Panui - Reading 

· Understand overall meaning and specific detail in contexts that may contain some unfamiliar language.

Materials

Resource sheet 4A: E haere ana au

Resource sheet 4B: E haere ana au 
Lesson sequence

Ask the students to write the numbers 1-5 on the left hand side of a page in their books. 

Read aloud the passage from Resource sheet 4A: E haere ana au to the class twice. Then read out the five statements to the class in Māori about where the characters have decided to go. Tell the students to determine whether the statements are true or false and write ‘āe’ for yes or ‘kāore’ for no. 

Ask the students to swap books and check one another’s answers.

Language to use

wharenui

meeting house

waiariki

hot pools

whare karakia
church

urupā


cemetery

toa 


shop

E haere ana au ki te ______ ināianei.


I am going to the _______ now. 

Further learning 

As a revision task, divide the students into groups of 10.  Ask the students to cut out the sentences from Resource sheet 4B and match the Māori sentences with the English sentences that best describe the place that the group went to.  It may be useful to review the scenario from Resource sheet 4A beforehand.

When answering the questions, students can substitute ‘kei te tika’ (true) and ‘kei te hē’ (false) for ‘āe’ and ‘kāore’. 

He aha te utu?  - What does it cost?




Achievement objective

4.5 Communicate about the quality, quantity, and cost of things

Learning intention
Students can: 

· Use a real life scenario (mobile phone services) to negotiate costings/budget.

Modes 

At the end of this lesson, students can:
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Whakarongo - Listening
· Understand specific details in contexts that may contain some unfamiliar language. 
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Kōrero - Speaking

· Engage in short personal conversations

· Make plans with friends, face to face and by telephone.
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Pānui - Reading

· Understand a range of short written texts that consist mainly of familiar language.
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Tuhituhi - Writing 

· Write short texts on familiar topics. 

Materials

Resource sheet 4C: Ngā pūtea a ngā tauira

Resource sheet 4D: Ngā ratonga ā-waea 

Resource sheet 4E: Answers 
Resource sheet 4F: Taku waea

Lesson sequence

This activity is a simulated exercise where the students have been given new mobile phones. For this task, they will need to calculate the number of texts and phone calls they can make on their phones within a set monthly budget. 

Before the lesson, cut up copies of the dollar amounts on Resource sheet 4C: Ngā pūtea a ngā tauira and place them in a container. Ask the students to make one selection from the container to determine their monthly budget. 

Tell the students to decide how many services they will purchase for their phone, based on their monthly budget. 

Using Resource sheet 4D: Ngā ratonga ā-waea the students should select from the features that are available. The features could include text messages, phone calls and ‘best mates’ services. They will need to list the quantity for each service they wish to purchase. They should write this information in the table at the bottom of the resource sheet. 

Ask the students to complete Resource sheet 4F: Taku waea, answering questions about the services they have selected. The answers will need to be checked against the information on Resource sheet 4E: Answers. 

Language to use

waea atu
phone call (outgoing)

pato waea
text message

ngā ratonga
services

waea pūkoro
cell phone/mobile phone 

te ratonga ‘tino hoa’
‘best mates’ service/frequently called friends
Questions and answers

He aha te utu kia waea atu?
How much is it to make a phone call?

E rima tekau hēneti.
It costs fifty cents. 

Kia hia ngā pato waea māu? 
How many texts would you like?

Kia kotahi mano. 
One thousand. 

Kia tekau. 
Ten. 

Kei te hiahia koe ki te ratonga ‘tino hoa’?


Would you like the ‘best mates’ service?

Āe. 
Yes. 

Kāore. 
No. 

Tip

If school policy allows, ask the students to text their questions to a phone service provider. 

He aha te utu mō ngā pato waea?



How much is it for texts?

Variation

Discuss adding other services such as video calls (waea whakaata) and picture messages (tuku whakaahua). Would the addition of these services ‘break the budget’? What are the preferred services available for pre-pay phone accounts?

He inu māu? - Would you like a drink?

 

Achievement objective

4.1 
Request, offer, accept and decline things, invitations and suggestions

Learning intentions

Students can:

· Stipulate food/drink requests
· List ingredients

· Offer food/drink.
Modes
At the end of this lesson, students can:
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Whakarongo - Listening 

· Understand specific details in contexts that may contain some unfamiliar language.
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Kōrero - Speaking
· Engage in short personal conversations.

[image: image9.jpg]


Tuhituhi - Writing

· Write short texts on familiar topics.
Materials

Resource sheet 4G: Ngā inu

Resource sheet 4H: Ngā kai

Smoothie and milkshake ingredients (optional) 

Lesson sequence

Explain to the students that they will each take turns at asking their classmates what drink they would like from a set menu. They will also discuss the recipe for their chosen drink. 

Have one student pretend to offer a menu of drinks to three or four classmates. Alternatively, the class could make real drinks. The suggested drinks are listed on Resource sheet 4G: Ngā inu. 

The student could offer the drinks by passing the ‘menu’ to the group and saying: 

He inu māu? 

Would you like a drink?

If the answer is ‘āe’, he or she will then ask:

He aha tō hiahia? He hua rākau hanumi, he tiakarete tio, he miraka whakaranu rānei? 

What would you like? A fruit smoothie, an iced chocolate or a milkshake?

Each student chooses a drink from the menu. 

He miraka whakaranu. E hiahia ana au ki te miraka whakaranu. 

A milkshake. I would like a milkshake. 

Using Resource sheet 4H: Ngā kai, ask the students to discuss the ingredients that might be used in the recipe for their drink.

He aha ngā kai i roto i tō inu?


What are the ingredients in your drink?

He panana, he maramara tiakarete me te aihikīrimi. 

A (or some) banana, some chocolate flakes and ice-cream. 

They could then submit a full list of ingredients for the recipe of their chosen drink. 

Language to use 

Ngā pātai me ngā whakautu

Questions and answers

He inu māu?




Would you like a drink?

Āe. 





Yes.

Kāore.




No. 

He aha tō hiahia?



What would you like?

He aha ngā kai i roto i tō inu?
What are the ingredients in your drink?

Ngā kai 


Ingredients

miraka  


milk

miraka tepe


yoghurt

aihikirīmi


ice cream

tio



ice 

maramara tiakarete
chocolate flakes

panana


banana



aperikota


apricot

rōpere


strawberry

āporo



apple

ārani



orange



mango


mango

riritoki



passionfruit


Ngā inu


The drinks

huarākau hanumi

fruit smoothie

miraka whakaranu

milkshake

tiakarete tio


iced chocolate 

Other resources

Banana milkshake recipe: http://www.tki.org.nz/r/esol/esolonline/primary_mainstream/classroom/units/fab_food/recipe_e.php
He kōrero patipati - Asking for something


Achievement objective 

4.1
Request, offer, accept, and decline things, invitations and suggestions

Learning intention
Students can write a letter/email to request money.

Modes
At the end of this lesson, students can:
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 Tuhituhi - Writing

· Write short texts on familiar topics

· Use appropriate writing conventions.
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 Mātakitaki - Viewing
· Understand and respond to combinations of visual and verbal language and their significance in communicating information and ideas to specific audiences.

Materials

Teachers’ notes 1: Model answer 

Lesson sequence

Tell the students that this activity is based on a child living away from home; for example, attending boarding school. The student needs money to buy clothing and will need to contact his/her parents by email, to make this request. 

In small groups, have the students discuss the types of clothing they wish to purchase. Remind them that their parents will not accompany them when they go shopping, so the sky could be the limit! 

Have the students draw the clothes they would like to buy. Alternatively, they could cut out items from magazines and create a montage. 

Ask them to individually compose an email in Māori to their parents, describing the current condition of their clothing or other reasons why it is necessary to purchase new clothing. They will also need to ask for money for the clothing they wish to purchase. 

A model answer is provided as Teachers’ notes 1: Model answer.
Language to use

Mihi






Greetings
Kia ora e te whānau, kei te pēhea koutou?

Hello family, how are you?
State the issue, for example:

Kua tipu aku waewae.

My feet have grown.

Kua ngaro aku hū.

I’ve lost my shoes. 

Kua taretare taku tarau.

My pants are worn out. 

Kua tīhae taku koti. 

My jacket is torn.

Kua kōhaohao taku hāte.

My shirt has holes in it. 

Kua makere ngā tuitui o aku kākahu. 

The stitching on my clothes has come undone.

Kupu āhua





Adjectives

pakaru





broken/torn/split

tīhae






torn

taretare





ragged/tattered

kōhaohao





holes

makere ngā tuitui


falling to bits

Verbs






Kupu mahi

ngaro






lose/lost

Ngā tono





Requests

Kei te pīrangi au ki te hoko hū.  

I want to buy (some) shoes.

Tukua mai koa kia kotahi rau tāra. 

Please send me one hundred dollars. 

Ngā kākahu
clothing

hāte


shirt

hū


shoes

tarau


pants

mekameka

bling 

panekoti 

skirt/dress

pōtae


hat

koti


jacket

tōkena

socks

hingareti

singlet

Further learning

The students could draft an email response from their parents. 

Identify a kapa haka or sports team that is seeking funding. Have the students write letters seeking sponsorship for kapa haka or sports uniforms. 

Ask the students to create Māori T-shirt slogans and clothing designs. They could develop an advertisement for their creations. Encourage the students to screen-print their slogans and designs onto T-shirts. 

He mahi - A job






Achievement objective

4.2
Communicate about plans for the immediate future

Learning intention
Students can communicate intentions to achieve a goal. 

Modes
At the end of this lesson, students can:
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 Kōrero - Speaking

· Give short prepared talks on familiar topics.
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 Tuhituhi - Writing

· Use resources (for example, dictionaries and glossaries) to experiment with new language and to review writing for accuracy.

Lesson sequence

In this task, the students develop a poster about their dream job or occupation. They will incorporate the specific school subjects they would need to pursue and other further training. 

Further points for consideration include: relocation for the purposes of training or finding their job; and obtaining equipment, plant or job-specific clothing.

Ask each student to write the main points of what they will need to do to get their dream job, using the construction ‘Ka (verb) au’. Have the students present their posters to the class, or to a small group. Note that in this exercise the focus is on future action indicated in the word ‘ka’.

Language to use

Nouns (occupations) 


Other vocabulary 

kaiako


teacher

tītohu


diploma

kaiwaiata

singer


kuratini

polytechnic

roia


lawyer

kākahu papai
good clothes

kaihanga whare
builder

Whakaata Māori 
Māori Television

kaituhi

writer

rata


doctor

kaikanikani

dancer 

kaipāpāho

broadcaster

kaihautū waka 
driver

nēhi


nurse
whare wānanga
university
Example captions for posters: 

Ka ako au i te reo Māori me ngā kaupapa pāpāho i te kura. 

I will study the Māori language and media studies at school. 

Ka nuku au ki Rotorua. I will move to Rotorua. 

Ka uru au ki te Tītohu Pāpāho Māori i te Kuratini o Waiariki. 

I will enrol in the Māori Diploma of Media Studies at Waiariki Polytechnic. 

Ka nuku au ki Tāmaki-makau-rau, ka hoko i ngā kākahu papai.

I will move to Auckland and buy quality clothes. 

Ka mahi au hei kaipāpāho i Whakaata Māori! 

I will work as a presenter on Māori Television!

Other resources

Ministry of Education. (2005). Kia kama 4 He pukapuka kape matua. (p.12). Wellington: Huia (NZ) Ltd.
Start thinking about future career possibilities interactive: http://sites.hostnz.com/choices_quiz/index.php
Careers, employment, CVs, finding a job, further education, youth development: 

http://www.urge.org.nz/proto/index.asp
Te pato waea - Text messaging 




Achievement objective

4.2 
Communicate about plans for the immediate future

Learning intention
Students can write short text messages on familiar topics.
Modes
At the end of this lesson, students can:
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 Whakarongo - Listening

· Understand specific details in contexts that may contain some unfamiliar language.
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 Whakaatu - Presenting

· Communicate information, ideas, or narrative through texts in which visual and verbal features interact to produce particular meaning and effects.
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 Tuhituhi - Writing

· Write short texts on familiar topics.

Materials

Resource sheet 4I: Te pato waea 

Lesson sequence

In this task, students will need to write a note and text message to a parent to let them know where they are and what they are doing. 

Discuss with students the type of information that might be included in a text message. ‘Where will you be? What time will you be home? Who will you be with? How will you get home? When should someone contact you?’

Messages may begin with a short greeting, for example: ‘Kia ora Māmā’.

Information is written out using appropriate sentence constructions (listed below).

Messages should end with a short farewell, for example: ‘Arohanui, (name)’.

The written notes will sequence the activities of the students. 

Students then ‘translate’ their notes into phone text language, based on the mobile phone provided on Resource sheet 4I: Te pato waea. Brainstorm possible Māori text language, adding items from the list provided. 

The text messages in Māori should follow texting conventions; such as, words being shortened and abbreviated where possible. Messages can include numbers or letters of the alphabet that correspond with the sounds of te reo Māori. For instance; ‘k’ for ‘kei’, ‘Roto2’ for ‘Rotorua’. 

It will be useful to brainstorm Māori used by students when texting.

Language to use

Write these sentences on the board as a model for the written note:

Tēnā koe Māmā.

Hi Mum.

Kei te haere au ki te tāone mā runga pahi.


I’m going to town on the bus. 




Kei taku taha a Mereana.
Mereana is with me. 

Ka hoki atu māua ā te waru karaka. 



We will come back at 8:00. 

Waea mai ki a au. 

Ring me. 

Hei konā.


Bye.

Text message version of the note:

10a koe mama. K te hyre au ki te taone ma rnga pahi. K taku taha a Mereana. Ka hoki a2 māua hei te 8 krka. Wya my ki a au. Hei kna. 

Māori text language 

Text word
Māori


English

4karongo
whakarongo

listen

hyre

haere


go

4re

whare


house

2taki

tūtaki


meet

pori2

Porirua

Porirua

my

mai


(this way)

10a

tēnā


that

py

pai


good

2puna
tupuna
ancestor

pofiri

pōwhiri

welcome

a2

atu


away from texter

rnga

runga/ringa

above/hand

k

kei


at, on, in 

t

te


the 

roto2

Rotorua

Rotorua

h6

hono


join

krka

karaka

o’clock

wya

waea


call

kna

konā


that place 

Tips

This task can be either an individual, pair or small group task. Working in pairs or small groups is preferable as students will be able to process their ideas through interaction.

Text messages will not need macrons.  

Kāore au e wātea ana - I’m not available



Achievement objective
4.1
Request, offer, accept and decline things, invitations, and suggestions 

Learning intention
Students can compose an answer phone message. 

Modes 

At the end of this lesson, students can:
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 Kōrero - Speaking
· Initiate and sustain short conversations that involve polite social interactions.
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 Whakaatu - Presenting 

· Present or perform traditional or modern aspects of the culture in selected settings.

Materials

Recording equipment, for example: video cameras, tape recorders, mobile phones,
Māori dictionaries.
Lesson sequence

The students will write and record an answer machine message in te reo Māori. 

Discuss the sorts of language used in phone messages. Is formal or informal language used? How is a school or work message different from a mobile phone message? 

Encourage the students to write a phone message that includes:

· a greeting

· their name

· a statement explaining their absence 

· a suggestion of what the caller should do. 

Kia ora. Ko June tēnei. Kāore au e wātea ana. Nō reira, waiho mai he karere, ā, māku koe e waea atu. 

Hi. This is June. I’m not available. So, leave a message and I will call you back.

When the students are ready, have them record their messages, or use students’ own phones if the school policy permits. Ask them to review and analyse one another’s messages.

The students should consider vocabulary used, intonation, pronunciation etc. 
Tip

Encourage the students to use a dictionary
Compose and record a bilingual phone message on the school’s answer phone. The students could do the same for home phones or other organisations.  

Further learning

Encourage the students to be creative with their messages by including excerpts from pepeha, haka, whakataukī, tauparapara etc. They could create rhymes and waiata for their phone messages. Such messages could also reflect iwi identity. The students could create a simple rhyme with the following brief message.

Ko au ko Tīpene, e mihi atu nei. 

Waiho he kōrero i taku waea nei. 

This is me, Stephen, greeting you. Leave a message on my phone. 

Mēnā - If 







Achievement objective

4.4 
Give and seek permission/agreement
Learning intention
Students can seek permission for different steps in a card game. 

Modes
At the end of this lesson, students can:
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  Whakarongo - Listening

· Understand specific details in contexts that may contain some unfamiliar language.
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  Kōrero - Speaking

· Engage in short personal conversations
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  Mātakitaki - Viewing

· Understand and respond to combinations of visual and verbal language and their significance in communicating information and ideas to specific audiences. 

Materials

Resource sheet 4J: Ngā mahi 

Lesson sequence

This activity is based on the card game ‘fish’. However in this version one student is appointed as the ‘owner’ of the cards. Other students will need to seek permission from the ‘owner’ as they move through each step of the game. 

Hand out copies of Resource sheet 4J: Ngā mahi. This sheet describes, in Māori, the steps taken by players while playing fish. 

Have the students work in groups of five or six. Once the ‘owners’ of the cards have been determined in each group, hand a pack of cards to each group to deal. 

The dealer (not the owner) gets ready to deal but must first seek permission from the ‘owner’ to do so. The ‘owner’ should be sitting aside the group. 

Each player will seek permission for one aspect as they take their turn, for example: they may ask if it’s okay to pick up a card, to take a card from another player or even to pick up from the pack. 

The owner will role play giving permission and may take time to consider the requests.

Language to use
Kei te pai mēnā…?

Is it okay if…?
Kei te pai mehemea…? 
Is it okay if…?
Kei te pai mēnā ka tohangia e au ngā kāri?

Is it okay if I deal the cards?

Kei te pai mēnā ka tango kāri au?

Is it okay if I pick up?

Kei te pai mēnā ka pātai atu au ki a ________?

Is it okay if I ask _________?

Kei te pai mēnā ka hōmai e ia tana kāri?

Is it okay if he gives me his card?

Kei te pai mēnā ka kaute au i aku huinga rua?

Is it okay if I count my pairs?

Further learning

Demonstrate the meaning of mēnā/mehemea by explaining the title of the waiata ‘Me (hemea) he manu rere au’ (‘If I was a bird flying’).

Ngā tikanga o te marae - Marae customs

Achievement objective

4.3
communicate about obligations and responsibilities

Learning intentions

Students can:

· list behaviors that are expected at the marae

· discuss the roles that different people have on the marae.

Modes
At the end of this lesson, students can:
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 Whakaatu - Presenting

· Communicate information, ideas, or narrative through texts in which visual and verbal features interact to produce particular meaning and effects. 
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  Kōrero - Speaking

· Engage in short personal conversations

· Make plans with friends, face to face and by telephone.

Lesson sequence 

The teacher initiates a discussion with students about a planned marae visit. 

Students develop a pakiwaituhi, a story board, about hui held on the marae, selecting and illustrating important processes and activities that occur on the marae, for example, pōwhiri, laying hāngi, and other roles carried out on the marae. 

Brainstorm the activities that occur on marae: How do we behave on the marae? Why is it important to consider marae customs like taking your shoes off, not sitting on tables and supporting speeches with waiata? How is tikanga Māori practised in our homes?

Each student will:

· Write about the process or activity that they will portray on their story board, using the construction ‘Ka (verb) (subject).’ 

· Draw a circular frame for each idea.

· Draw a picture of each main point in the frame.

· Write a caption under each frame.

· Draw a final frame using the caption ‘Kua (verb) (subject)’, for example: ‘Kua hariru ngā manuhiri’. 

· Present the picture story to the class, or to a small group. 

An example of captions for a story board is listed under ‘Language to use’ below.

Language to use

Example of story board captions:

Ka karanga te kuia ki ngā manuhiri. 



The elder woman calls to the visitors. 

Ka eke mai ngā manuhiri.

The visitors come onto (the marae). 

Ka whaikōrero te koroua.

The elder makes a formal speech. 

Ka waiata te tangata whenua.

The home people sing.

Ka whaikōrero ngā manuhiri. 

The visitors make a formal speech. 

Kua hariru ngā manuhiri ki ngā tāngata whenua.

The visitors have shaken hands with the home people.

Tip

Students may wish to develop their story boards into posters or pānui.

Remind students that the roles that we play on marae have an important part in our learning. 

Further learning

Discuss the concepts of learning that occur on the marae, from the work of ringawera to how we ‘graduate’ to other roles.

Other resources

Harawira, W. (1997). Te kawa o te marae: a guide for all marae visitors. Auckland: Reed. 

Tauroa, H. & P. (1993). Te marae: a guide to customs and protocol. Auckland: Heinemann. 

For the names of the parts of a wharenui, just drag the terms to hear them being spoken.

http://www.tki.org.nz/r/wick_ed/say/wharenui.php
Whiua te paoro - Throw the ball





Achievement objective

4.3 
Communicate about obligations and responsibilities

Learning intention
Students can
· Give instructions for different movements in a team sport.
Modes
At the end of this lesson, students can:
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 Mātakitaki – Viewing

· Understand and respond to combinations of visual and verbal language and their significance in communicating information and ideas to specific audiences. 
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  Kōrero – Speaking

· Use generally appropriate pronunciation, stress, rhythm, and intonation. 

[image: image26.jpg]


 Pānui - Reading

· Understand overall meaning and specific detail in contexts that may contain some unfamiliar language.

Materials

Teachers’ notes 2: Whiua te paoro 

Blindfolds

Rugby ball

Cones or other field markers
Lesson sequence

In this activity, the students will play ‘blind touch rugby’.
Mark a playing field with four cones; this should be 20 metres long by 15 metres wide. School sports fields are ideal. 

There are two teams, each with four players. Two players from each team will be ‘playing’ on the field. Each ‘field’ player will be blindfolded and will have a supporter directing them from the sideline. They will instruct their partner about where the ball is, where to move, and what they must do.

The four ‘field players’ face each other on the field, five metres from the centre line. 

As referee, the teacher places the ball on the centre line and calls ‘tīmata’!

The supporters direct the ‘field players’ from the sideline, providing clear instructions in Māori, for example:
‘Haere whakamua’. 

‘Go forward’.

‘E tū’. 
‘Stop’.

‘Tuohu’. 



‘Bend down’.

‘Tīkina te paoro’.


‘Pick the ball up’. 

In order to score a point, the ‘field players’ must listen to, and follow, the directions to:

· locate the ball

· pick the ball up

· move to the score line

· pass the ball to their team mate who then steps over the score line. 

To win the ball from the other team, players must touch the player who has possession of the ball. When a player with the ball is touched, s/he must place the ball on the ground. 

Each player must take five steps back before play resumes. The teacher then calls ‘tīmata’ to restart the game.

Language to use

When introducing the game ‘blind touch rugby’, explain the general rules. 

· Tokowhā ngā kaitākaro.

There are four players.

· Tokowhā ngā kaitautoko. 




There are four supporters. 

· Ka whakakāpōhia ngā kaitākaro. 


The players are blindfolded. 

· Ka tohutohutia ngā kaitākaro e ngā kaitautoko.  

The players will be instructed/guided (from the sideline) by their supporters. 

Instructions 

tīmata
start

haere whakamua
move forward

tīkina te paoro
grab the ball

e huri
turn

e oma
run

e tū 
stop/stand still

tuohu
bend down

hoatu te paoro ki a _______
give the ball to _________


tukuna ki raro!


put (the ball) down!

Tips

Supporters and other students may be very animated, calling to the players. Ensure that they do not move onto the playing area.

Remind the players to listen for the instructions of their supporters. 

Further learning

As the students become familiar with the activity, increase the size of the playing field and run two or three games simultaneously. 
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